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Abstract 

In this study, curriculum organization in art education has been examined. In the article, it has been mentioned 

about art, arts education and necessity of art and then  basic principles for implementation of arts education 

curriculum in other countries over the world has been underlined. In this regard, some evaluations has been 

conducted by mentioning curriculum samples and types of arts that  issues of curriculums of the countriess have 

included. 
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Art is way of expressing aesthetically dialectical relationship with nature/outer, shortly 

objective realities that human beings interrelate.  Hence, the art is an internal and creative 

activity arising from an attempt by people to express subjectively/personally unity of emotions 

and ideas belong to nature/outer world in a beautiful and effective way by materials such as 

line, color, shape, sound, word, and rhythm. It can be said, art and creativity through art is a 

dialectical/informative process that human beings internalize subjectively information -that is 

obtained by experiences in nature/outer world- in the conditions of their inner worlds and 

present repeatedly to outer world   

So, the art is a way of making and communicating meaning through imagery that is our 

knowledge. It is a symbolic, unique interest and essence of learning and a discipline with its 

own particular demands. Art and arts education activities are natural and enjoyable ways for 

the child to enrich experiences in nature/outer world, shortly to extend his/her knowledge and 

to express himself/herself, to develop his/her creativity.  

“Arts education” concept generally defines creative arts education that includes all areas 

of art, in the narrow sense the courses given in schools related to this area. (Yılmaz, 2005:17). 

The arts education as overall, is completed and integrated by the addition of branches of 

theoretical knowledge that examine art event, art forms and relationship between art-society- 



culture such as history of art, aesthetic, theories and criticism of art,  and art psychology, art 

sociology, art geography and art topography, and handle topics such as formation of art, artistic 

creation, place of art in society, art types, art trends and perceptions and personal characteristics 

of artist (San, 2010:18-19). 

So, the arts education provides for creative and aesthetic experiences through exploring, 

investigating, experimenting, inventing, designing and making in a range of media. It promotes 

observation and ways of seeing and helps the child to acquire sensitivity to the visual, spatial 

and tactile world and to aesthetic experience. The arts education channels the child's natural 

curiosity for educational ends: the development of perceptual awareness helps the child to enjoy 

and interpret the visual environment and art works and can facilitate learning in all areas of the 

curriculum. Creative achievements in art contribute to a sense of personal identity and self-

esteem and help to create cultural awareness and empathy. 

The basic principle of arts education is creativity that is a feature exists in all human 

beings but varies from person to person (Yılmaz, 2005:19). The creativity is not a basic talent 

that plays a role in just artistic process or activities related to arts education and training but 

also takes part in all aspects of human life and human evolution (San, 2008:14). 

One of the main objectives of arts education is to teach vision, hearing, touch, taste 

through the senses. This is the first requisite required to detect the environment and turn to 

shape it. Not only to look, ‘to see’, not only to hear, ‘hearing’, not only to touch, ‘to feel’ are 

the first stages of creativity.  

Arts education consists of four main disciplines such as history of art, art criticism, 

aesthetics and practise. The arts education that consists of these disciplines provides students  

some opportunities such as having information in the cultural size of art, being aware of other 

cultures as well as their own culture and comparing when required as well as creative behaviour 

gained through practical works. 

To learn art is not only  producing art in practical size or gaining critical behaviour 

through examining art works or learning history of art or becoming aware of aesthetical values 

in aesthetical size. These four discipline has to take part in school programs as components of 

a whole and in conjuction with each other (Yolcu, 2009:128). 

Integration is organized according to topic, theme, concepts and artistic processes. 

Sample teaching sources that will be able to combine history of art, aesthetic, practical works 



and art criticism can be designed on chronology, theme of storytelling, game/play design and 

concepts of dramatization that get involved in a unit (Yolcu, 2009:128). 

On the other hand, arts education enables the child to explore alternative ways of 

communicating with others. It encourages ideas that are personal and inventive and makes a 

vital contribution to the development of a range of intelligences. A purposeful arts education at 

primary level is life-enhancing and is invaluable in stimulating creative thinking and in 

promoting capability and adaptability. It emphasises the creative process and so ensures that 

the child's work is personal and has quality. Attempts at artistic expression are valued, self- 

esteem is enhanced, spontaneity and risk-taking are encouraged and difference is celebrated. 

Arts education is integral to primary education in helping to promote thinking, imagination and 

sensitivity, and arts activities can be a focus for social and cultural development and enjoyment 

in school. Arts education encompasses a range of activities in the visual arts, in music, in drama, 

in dance and in literature. These activities and experiences help the child to make sense of the 

world; to question, to speculate and to find solutions; to deal with feelings and to respond to 

creative experience. 

Mental activities based on knowing in arts education such as neither only practical 

works nor examination of art works (criticism), are sufficient for success. In this process; 

knowledge in history of art that provides to become aware of cultural influences of art and 

properties of cultural transmission in the context of past/today/future should take part in (Yolcu, 

2009:112). 

Visual arts program has been prepared for students to discover ways of expressing 

themselves as an acquisition that starts from respective age level of students and continues 

during all their lives, and to become equipped in emotional, cognitive, cultural and social 

aspects by using them and thereby to constitute a healthy, balanced identification and to gain 

qualified habits (Pekmezci-Sarıkavak-Yılmaz, 2006:4). 

The programs vary aaccording to educational institutions and trained persons as well as 

in terms of objectives and content.  In arts education, it may be mentioned three types of 

applications for application forms. The first one of these is common application, second deep 

application, third helical application. The first type programs consist of various issues selected 

according to student’s different interests and experience. In these programs in which a different 

material is introduced for each work, the student learns a new technique and its practise in each 

work. In the second type application; the student may study deeply on a topic or working area. 



This type program can be called ‘given depth’ program. These programs that the student focus 

all his/her effort and idea on a project can be modified. But, for these modifications an artistic 

problem can be tranmissed from one to toher in terms of tmaterial, topic and tehcnique. The 

programs that enables the student to focus on a topic provides artistic learning and continuity 

of learning. Helical application is a beneficial learning model for understanding concepts 

related to artistic values at different stages of artistic learning or solving some problems faced 

frequently. This model is essential for creating a strong artistic image, learning the topics in 

more robust and internalizing way (Kırışoğlu, 2005:153-154). 

There are two main patterns evident for the grouping of the arts in the curriculum. In firt 

type, two or more substantive art-form areas are conceived of together as a distinct area within 

the curriculum and separate from other curriculum areas. This type of conceptualisation, which 

conceives art-form areas as related to each other, may be described as ‘integrated’. In second 

type, each arts subject is considered separately in the curriculum without making any conceptual 

link between them (http://www.eurydice.org, Erişim:29.03.2012). 

Arts education curriculum comprises interrelated activities in making art and in looking 

at and responding to art. It presents a range of activities in perceiving, exploring, responding to 

and appreciating the visual world. Perceiving involves looking with awareness and 

understanding of the visual elements and their interplay in the environment and in art works. 

This awareness is fundamental to the development of visual expression and to the child's 

personal response to creative experience. Making art involves two and three-dimensional work 

in a range of media. Appreciating promotes understanding of the inherent qualities in art works 

and aesthetic enjoyment. In developing the programme, the expressive or making activities are 

balanced with opportunities to see and to make a personal response to visual art forms of 

different styles, periods and cultures. Regional craft traditions and their modern developments, 

as part of the national heritage, are among those art forms. 

Certain art-forms may also be included within other subject areas, regardless of whether 

the curriculum is conceptualised as including integrated areas or as comprising separate 

subjects. For example, in Latvia, the 'Arts’ includes visual arts, music and literature. 

Nevertheless, even if art forms are conceptualised as belonging together and are integrated into 

the same curriculum area, it does not mean that they are necessarily taught together or that they 

follow common themes. For example, in Latvia, the curriculum area 'Arts' is compulsorily 

organised and taught as three separate subjects (http://www.eurydice.org, Erişim:29.03.2012). 

http://www.eurydice.org/
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In several countries, schools can decide themselves how they teach the arts. For 

example, in the Czech Republic, while the art-forms are grouped together in the national 

curriculum, each school can decide whether to organise arts education as an integrated area or 

as separate subjects. Or in Hungary, the National Core Curriculum prescribes ‘areas of learning’ 

rather than subjects, one of which is ‘Arts’, but this is translated into separate subjects at local 

level. Conversely, the fact that arts subjects are presented separately does not mean that subjects 

are never taught together, using cross-curricular themes (http://www.eurydice.org, 

Erişim:29.03.2012). 

Integrated learning is an important aspect of primary education. Well planned, 

integrated topics provide a variety of contexts for developing concepts and skills and are added 

opportunities for creativity and inventiveness. They would include visual arts activities that 

incorporate a number of media, as well as cross-curricular activities. In the latter, different 

subject areas interact with rather than subsume each other and their objectives are clearly 

defined (integration). Suggested activities for linkage and integration are indicated at the end 

of each strand. A balance should be maintained, however, between integrated and single-subject 

teaching, especially in senior classes. 

There are two countries that conceptualise the arts differently for different age-groups. 

In Ireland the arts curriculum is integrated at primary level but is organised into separate 

subjects at secondary level. In Poland, arts subjects are taught separately at primary and  

secondary level, except for the first three years of primary education which has an integrated 

area approach. In addition, in Spain, while most of arts education is part of an integrated 

curriculum, music is a separate subject at lower secondary level. In Bulgaria, arts and cultural 

education exists as an integrated school area in special schools under the administration of the 

Ministry of Culture (http://www.eurydice.org, Erişim:29.03.2012). 

In all countries over the world, ‘the arts’ as a curriculum area are compulsory throughout 

primary level and in nearly all countries ‘the arts’ are also compulsory at secondary. In Spain, 

Luxembourg, Malta and Portugal the arts are compulsory only until part way through  

secondary. In Denmark, Ireland and Iceland all the arts subjects are optional at secondary level. 

In the Flemish Community of Belgium, Finland and Norway, visual arts, music, crafts, drama, 

dance, media arts and architecture are part of the curriculum and are compulsory in some form. 

In the Czech Republic, Greece and Latvia all but except media arts is compulsory. In the 

Netherlands the arts are taught within an integrated curriculum and individual schools are free 

http://www.eurydice.org/
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to choose all the subjects offered. Therefore, it is possible that some schools offer all areas of 

arts education. In most of the remaining countries, around half of the arts subjects offered are 

compulsory and the rest are optional. In Romania, only visual arts and music are part of the 

compulsory  curriculum, and no other arts subjects are included as optional studies. In Slovakia, 

all arts subjects in the curriculum are recommended optional subjects (http://www.eurydice.org, 

Erişim:29.03.2012). 

In Belgium – German-speaking Community, dance is a compulsory subject integrated 

in music and physical education. In Bulgaria all arts subjects listed above can become optional 

if a certain number of pupils express a wish to have classes in one or other of them. In Czech 

Republic the Framework Educational Programme for basic education includes the 

complementary educational field of drama education. In Denmark and Estonia crafts include 

home economics. In Estonia media texts are studied as part of the language of instruction, and 

all other subject syllabi have to include some aspects of Media as 'Information technology and 

Media', since media is a theme in the National Curriculum that is expressed in the form of cross-

curricular attainment targets. Furthermore, some schools have chosen media education as one 

of study directions of the school. Elements of visual media are also included in the new visual 

arts syllabus. In Greece, while Aesthetic Education is generally compulsory for all grades at 

primary level, in all day primary schools, visual arts, theatrical education and music are offered 

as optional subjects. In Spain, in secondary level, the subjects Visual and Plastic Education and 

Music are compulsory in the first three grades and are optional in the 4th grade. In Malta, visual 

arts is optional in the last years of secondary level. In Netherlands, arts education is compulsory 

but schools are free to choose which arts subjects they offer. In Portugal, visual education is 

optional in the last year of secondary level and there is a choice of one out of four arts subjects 

(musical education, theatre, dance, or another arts subject) (http://www.eurydice.org, 

Erişim:29.03.2012). 

While preparing program, the most important point to be considered is to take 

care/elaborate for being educationally valuable of child’s experiences, arranging in a form that 

will enable child to learn and develop creative thinking regardless of what type of program is. 

The student’s knowledge and skill level and complex nature of the activity should follow each 

other, learning time for each activity should be determined while sorting teaching activities. 

The teacher should determine which activity should perform doctrinal aims and which activity 

should perform artistic and expressional aims for child. It should be known which program is 

needed at what stage and what is needed to teach. Although the demands of children are in 

http://www.eurydice.org/
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aspects of working in various materials and different topics, real learning can occur by ‘deep’ 

and ‘helical’ programs that enable the student to focus on a project, to discuss and think on 

problems again and again. If a real teaching is aimed for arts education in schools, these 

programs should be preferred. However, even more important thing is applicability of these 

programs, implementing them (Kırışoğlu, 2005:154-155). 

As a result, arts education is an educational area that effects cognitive, affective and 

psycho-motor behaviours. Art education that includes working areas that effects not only 

artistic creativity but also creativity in all areas, has a particular importance in terms of need for 

individuals displaying creative behaviours. Countries that aim to build a creative community 

and an advanced level of civilization in all fields have primarily dealt with art and arts education 

as a problem and tried to meet people arts education media starting from preschool in general 

education till the end of life. Human being, as a product of civilization located in; always need 

the existence of art that is very important, sole and concrete element of culture as well. 

Therefore, arts education should take part in formal and informal education including pre-

school term, school term and after-school term of individual.  
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