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Abstract 

The effectiveness of an original-text theater application upon the second year ELT students’ foreign 
language speaking anxiety is the main concern of this study. A maximum attention has been paid to be in 
line with the technicality of a performative approach (Essif, 1998) to the dramatic text so as to provide 
students with an actual state similar with the atmosphere reflected in the authentic text both in Wilder’s 
“Our Town” as a phase of the pilot study and Arden’s “Live Like Pigs” as a basis for the main study. The 
data were collected through a number of different data collection tools; the qualitative instruments were the 
interview and diary and the quantitative one was the Foreign Language Classroom Anxiety Scale (FLCAS) 
(Horwitz, Horwitz and Cope, 1986). Based upon the results of pre and post administration of the FLCAS 
and the findings from the interviews and the diaries participants kept during the rehearsals, it can be 
concluded that staging of a play generates positive effects automatically lowering the students’ speaking 
anxiety and also makes them attain self-confidence and courage for speaking English in public. 
Key words: speaking anxiety, theatre production. 

Özet 
Bu çalışmanın amacı, orijinal metin bir tiyatroyu uygulamaya koymanın 2.sınıf İngilizce öğretmenliği 
öğrencilerinin yabancı dilde konuşma kaygısı üzerindeki etkisini araştırmaktır. Hem Wilder’in “Our Town” 
adlı eserinin sergilendiği pilot çalışmada hem de asıl çalışma olarak Arden’ın “Live Like Pigs” adlı eserinin 
sergilenmesinde Essif’in (1998) de önerdiği tiyatro metnine gerçekleştirmeci yaklaşımın teknik detayalarına 
bağlı kalmaya büyük bir özen gösterilmiştir. Çalışma verileri, pek çok farklı veri toplama aracı ile 
toplanmıştır; niteliksel olanlar görüşme ve günlük, niceliksel olan da Yabancı Dil Kaygı Ölçeği’dir (Horwitz, 
Horwitz and Cope, 1986). Kaygı Ölçeği’nin öntest ve sontest sonuçları, öğrencilerle yapılan görüşmeler ve 
provalar boyunca tuttukları günlüklerin sonuçları dikkate alındığında, oyun sahnelemenin öğrencilerin 
kaygı seviyelerini düşürmede pozitif etki yarattığı ve İngilizce konuşmak konusunda özgüven ve cesaret 
aşıladığı sonucuna varılmıştır. 
Anahtar Kelimeler: yabancı dil konuşma kaygısı, tiyatro uygulaması 
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1. Introduction 

Anxiety studies have gained much interest in recent years with the advent of the 
significance of the impact of affective factors in foreign language learning which deal with 
“the emotional reactions and motivations of the learner”. These factors signal “the arousal 
of the limbic system and its direct intervention in the task of learning” (Scovel, 1978: 16). 
Therefore, affective factors are claimed to bring personality factors to the fore in language 
learning and comprise “the emotional side of human behavior” (Brown, 1994: 135). 

Among the other affective factors suggested by Brown (Brown, 1994: 136)as “self-esteem, 
inhibition, risk-taking, empathy, extroversion, and motivation”, anxiety is considered to 
play a determining role upon learners’ foreign language performance and achievement as 
consistently indicated in a variety of anxiety studies conducted in the field of educational 

psychology and second language learning. 

Foreign language anxiety is mostly found to create debilitating effects upon students in 
many aspects of language learning process. For, according to Krashen (1982: 99), anxiety 
contributes to the “affective filter” which is defined as a “mental block” that “prevents” 
language students “from achieving total competence in the second language”. He further 
adds that a variety of factors can lead to the occurrence of this block such as students’ 
being anxious or nervous, “over-concerned” about their performance in the second 
language, experiencing negative feelings toward the speakers of the language and their 
lack of self-confidence. As implied, anxiety is most likely to raise the affective filter which, 
in turn, causes students not to fully comprehend the available language messages, which 
naturally inhibits the learning process generating negative effects upon them. This lends 
us support that whether at a high or low level, anxiety exists in foreign language learning 
processes and “to deny the reality of foreign language anxiety is illogical as well as 
insensitive to the experience and needs of many language learners and teachers” 
(Horwitz, 2000: 258). Therefore, anxiety studies in the literature aim at exploring the 
effects and sources of foreign language anxiety rather than proving its existence.  

Horwitz, Horwitz and Cope (1991: 30) classify foreign language anxiety into three related 
performance anxieties: “communication apprehension”, “fear of negative evaluation,” and 
“test anxiety.” These anxieties are expressed to construct foreign language anxiety and 
regarded as responsible for the anxiety experienced in language classrooms since, 
anxious students most of the time are not sure of themselves and fear evaluations of their 
peers and their teacher about their performance of the tasks in class. Thus, it appears 
plausible to infer that anxiety is responsible for generating “individual differences in both 

language learning and communication” (MacIntyre, 1995a: 90). These individual 
differences may manifest themselves in many aspects in the learning process creating 
some sort of negative effects upon the students.  

The personal effects of anxiety upon students are considered as “freezing in class, 
standing outside the door trying to summon up enough courage to enter, and going blank 
prior to tests,” and the “psychophysiological symptoms” of anxiety are observed as “ 
tenseness, trembling, perspiring, palpitations and sleep disturbances” (Horwitz et al., 
1991: 32). Such feelings naturally cause anxious students to avoid participation in the 

classroom activities and hinder them from improving their language skills.  

A great body of research identifies some factors that seem to contribute to the anxiety-
arousal in students. These factors are illustrated as “personal and interpersonal 
anxieties”, “learner beliefs about language learning”, “instructor beliefs about language 
teaching”, “instructor-learner interactions”, “classroom procedures- and language testing” 
(Young, 1991: 427), students’ competitiveness (Bailey, 1983), and error correction 
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techniques (Koch, Terrell, 1991). These factors may lead to anxious feelings in language 
learners at any level. 

Foreign language anxiety is reported by many studies to be common not only at lower 
levels, but in higher and university level as well. Young (1986) agrees upon the existence 
of anxiety even in advanced learners by stating that anxiety most likely creates a 
hindrance to their ability to perform rather than to their development of proficiency. As 
further stated, anxiety in advanced level leads to the deficits in students’ ability to 

perform a task in class since the students have nearly completed their proficiency 
development. Similarly, in order to obtain some insights of highly anxious university 
students Price (1991: 101) conducted a study on the sources and causes of the anxiety 
experienced in foreign language classrooms. It was found that the most anxiety-provoking 

situation occurs when students have to speak the target language in front of their 
classmates.  

In a similar vein, speaking in a foreign language is found to be a major anxiety-provoking 
situation by a great deal of research (e.g. Woodrow, 2006; Haskin, et al., 2003; Cheng, et 
al., 1999; YinMak, White, 1996; Young, 1990). In these studies, anxiety is mostly 
associated with the oral aspects of language and oral practice is found to be the most 
threatening aspect of foreign language learning for the students. The negative effects of 
foreign language anxiety both upon students’ personality and academic success and upon 
specific stages of language learning process regardless of their proficiency level and the 
target language lead the researchers and language educators to initiate a search through 
some ways to provide students with a learner-centered, low anxiety classroom 
environment.  

Despite its importance, there has been little research directed to examining how to reduce 
students’ speaking anxiety; rather most of the research is found to deal with the sources 
that arouse anxiety in students. Yet, some authorities (Yassa, 1999; Ronke, 2005) 
consistently emphasize the role of theater production in helping to reduce the foreign 
language speaking anxiety of students by creating a non-threatening and supportive 
classroom environment with a cooperative group work in which students get the chance 
of gaining self-confidence and risk-taking ability. In a similar manner, Stern (1981: 77) 
underlines the significance of the use of drama and theater techniques in foreign 
language classrooms concluding from her psycho-linguistic studies that “drama 
encourages the operation of certain psychological factors in the participant which 
facilitate communication: heightened self-esteem, motivation and spontaneity” as well as 

“increased capacity for empathy, and lowered sensitivity to rejection”. As seen, drama and 
theater activities are found to help learners alleviate the psychological impending effects 
of anxiety upon their language learning process which implies lowering of affective filter. 

It is claimed that such a learning atmosphere stimulates students to work in a group 
collaboratively rather than competitively, which, in turn, helps them develop self-
confidence towards speaking in front of their pers because theater “helps them to break 
down their inhibitions with regard to speaking and interacting and makes them laugh, 
which can reduce anxiety in the process” (Ronke, 2005: 146). Taking into consideration 

the relationship between theater application and anxiety, this study is an attempt to 
investigate the effectiveness of theater application on second-grade ELT students’ foreign 
language speaking anxiety to fill the gap in the literature upon the ways to reduce 
speaking anxiety of advanced level students. Thus, the study aims to answer the following 
questions: 
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1. Do  second-year ELT students at Mustafa Kemal University have foreign language 
speaking anxiety? 

2. Is there a statistically significant difference between students’ foreign language 
speaking anxiety level before and after the theater application? 

3. Is the level of students’ speaking anxiety affected positively or negatively by the theater 
application? If positively, in what ways? 

2. Methodology 

The present study is designed as an action research since our aim is “achieving local 
understanding and developing viable solutions to problems” (Allwright&Bailey (1991: 44). 

Allwright and Bailey (1991) further add that action research in classes generally includes 
“taking an action and systematically observing what follows” (42). As an action research 
design, this study focuses on the problem of students’speaking anxiety and suggests a 
possible solution to this problem with a theater  application as a requirement of their 
curriculum. This study consists of both curricular and extracurricular applications. The 
applications in the classroom portion of the study lasted for three weeks and were 
conducted in students’ course named “English Literature I”. And the rehearsal sessions 
were conducted out of the class hours in the ELT Department, Faculty of Education and 
lasted for six weeks. 

2.1 Participants 

This study was conducted at a state university in Turkey, Department of English 
Language Teaching. 39 second-year students-20 from class A and 19 from class B-
participated in the theater production phase of the study. All these students agreed to 
participate in the study. Yet, since the aim of this study is to explore the impact of this 
application upon the students with higher speaking anxiety, 15 students were chosen 
using purposeful sampling strategy which is defined by Patton (2002: 243) as “to select 
information-rich cases strategically and purposefully; specific type and number of cases 
selected depends on study purpose and resources”. Therefore, the participants were 
selected based on the results of their language anxiety scores obtained through the 
Foreign Language Classroom Anxiety Scale (FLCAS) items measuring the speaking 
anxiety level.  

2.2 Instruments 

As anxiety is considered as an abstract psychological phenomenon, in most of the 
research conducted in this field, questionnaires, self-reports and interviews are the most 
common data collection tools. And the authorities (e.g., Patton, 2002; Merriam, 2002)  in 

the field of research methodology support using various data collection tools so as to get 
more sound findings. Similarly, this study includes both qualitative and quantitative 
research elements. The quantitative data collection instrument used in this study was 
Foreign Language Classroom Anxiety Scale (FLCAS) analyzed using the SPSS. For each 
item, frequencies and percentages were calculated to see the general distribution of the 
responses among the participants. 

The qualitative part of the study aims at eliciting the sources of students’ speaking 
anxiety and their feelings and perceptions on the theater application which may not be 
obtained through quantitative data collection tools.The qualitative data were collected 
through interview and learner diaries which were analyzed using the content analysis 
technique (Miles, Huberman, 1994; Patton, 2002). The steps proposed by Bas Collins 
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(2000: 64-72) were followed throughout the analysis process. These are: transcribing, 
coding/labeling, clustering,  looking for interrelationships between categories, and write-
up. 

2.3 Data Collection Procedure 

The study lasted for nine weeks and the data were collected following a five-step 
procedure: 

1) At the beginning of the first term, FLCAS was administered to 39 second-year students 

in ELT Department from two different classes so as to measure the general speaking 
anxiety level of the students and identify the students with higher speaking anxiety 

scores. The participants were not given much explanation about the nature of the study 
in order to provide objectivity. The students were not informed about their anxiety scores; 
they were only informed that they would take part in an academic study. 

2) In the classroom portion of the study; that is in their course named “Introduction to 
English Literature I”, as a first step, the students were given general information about 
the history of theater briefly and they were informed about the elements of theater during 
the second week. That is, they were presented some information about the stage designs, 
settings, role of the stage directors and costume designers. After ensuring that all the 
students were ready to analyze a dramatic text, the instructor asked them to read Arden’s 
play “Live Like Pigs”. Three weeks were allocated for reading the play loudly in class and 
having classroom discussions in terms of the plot, main theme, characters and use of 
language.  

3) The rehearsal period lasted for six weeks; gathering two times in each week for four 
hours. Each week after the last rehearsal, all the students were asked to write diaries 
about what they felt, thought and experienced during the rehearsals and their perceived 
gains throughout the process. The students were given some guidelines for the diaries in 
order to make clear what to write about and elicit the feelings on their anxiety and theater 
application together with the personal benefits gained through the application. Of the 39 
students, the researcher took into consideration the diaries of 15 students who had 
higher speaking anxiety according to the FLCAS administered at the very beginning of the 
study. This was because the aim was to investigate the impact of theater application on 
the students with higher speaking anxiety. 

4) After the six-weeks’ rehearsal period, the students performed the play “Live Like Pigs” 
in front of an audience including the university students from ELT Department and other 
departments as well as the rector and the dean of the Education Faculty. Two weeks after 

the performance, these 15 students were also asked to participate in the data collection 
procedure of the study. They were all volunteers. In contrast to the pilot study, at first, 
the FLCAS was administered to them again but for this time as a post-test to determine if 
there was any change in their speaking anxiety level or not. The aim here was to verify 
the findings from the interview with the quantitative statistical results which, in turn, 
would provide the opportunity to triangulate the data through the use of more than one 
data collection tool. 

5) After the participants completed the FLCAS, the participants were interviewed one by 
one during the following two weeks to obtain more data not measured through the 
quantitative tools. 
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2.4 Application Procedure of the Play 

While directing the rehearsal sessions, the instructor and the researcher made use of 
various schedules proposed by different authorities who conducted theater projects in 
their own studies as well (e.g., Colangelo, 2004; Ronke, 2005; Smith, 1984). The 
researcher participated in the study as participant-observer both in the classroom portion 
of the application and in the rehearsal periods. The following steps were adapted from 
similar studies to apply in the present study as well. The overall schedule of theater 

application in this study is illustrated below: 

Phase I: Selection of the Play: Several plays were read and examined before selecting 
the play “Live Like Pigs” by John Arden. There were several reasons for the selection. First 

of all, the length of the play is appropriate for the rehearsal schedule consisting of 
seventeen acts, which is ideal for a one-hour final performance. Another reason behind 
this selection is that the language of the play is not beyond the reach of students; that is, 
the play does not include complicated linguistic structures which would most probably 
cause students to feel frustrated with the lack of enough language proficiency. Yet, it was 
considered that it would be better to perform six scenes by separating students into six 
groups rather than the whole play because of the time limitations and the effort invested 
into the task on the part of the students. 

Phase II: The Preproduction Phase: Three weeks were spent for presenting general 
information on theater arts and the reading and in-depth discussion of the play. All in-
class discussions were conducted in English. The students were asked to read the text 
material at home and they read the play aloud in class which was necessary to develop 
practicing pronunciation, intonation and characterization as well as developing self-
confidence. All the students were separated into six groups for performing the six acts. A 
group leader was chosen for each group in order to keep contact with the instructor and 
the researcher in case any problem arose. The students in each group were given the 
freedom of choosing their own roles in their scenes in order to make sure that they were 
performing the role they much preferred, and to create a comfortable environment in 
which they work eagerly and without feeling any pressure from the instructors.  

Phase III: Rehearsal and Backstage Group Work: The rehearsal period lasted for six 
weeks; gathering for four hours in each week with the length and frequency of rehearsals 
gradually increasing through the final stages of the production. A rehearsal schedule with 
dates, times and the selected scenes were made available for the students after the 
classroom portion of the study in order to plan themselves accordingly. As emphasized by 

Ronke (2005: 264), “rehearsal is a phase with intense work on language” and at this part 
“students learn to coordinate speaking (pronunciation/intonation, volume, etc.)” using 
“gestures and body movement in order to look and act natural and authentic-perhaps the 
biggest challenge for FL learners”. During the first week of the rehearsals, each student 
read his/her own role in order to focus on the pronunciation, intonation and voice. They 
weren’t required to act. This might be seen as vocal and physical warmup. After these 
initial readings, it was time for the students to schedule the rehearsals of individual 
scenes with their partners in the group to read their own lines. In the second week of the 

rehearsals, the students were asked to try memorizing their lines through repetition. The 
students were guided for proper pronunciation and intonation problems when needed. 
That is, the instructor and the researcher became the language coaches of the students 
offering intensive language learning and interaction. Therefore, the linguistic issues could 
be dealt with at the very beginning. The second part of the rehearsal includes the “scene 
rehearsal with movement” (Ronke, 2005: 265). In this phase, the students were asked to 
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act their lines deciding where to stand, where and how to move as well as using body 
language and gestures through their lines. Then, all the students, the instructor and the 
researcher were free in making suggestions about the performance to add new ideas or 
correct some mistakes during the practice. At the beginning of this phase, the text was 
still read from the script, but the students were trying to memorize it. In each rehearsal 
period, the groups performed their own scenes and received suggestions from the other 
groups and the instructors about their gestures and mimicry, stage organization, 

pronunciation and intonation as well as their speaking manner. Then, through the final 
stages of the production, stage designers and costume designers were selected among the 
students in each group to take the responsibility of his/her own group. The groups made 
their own decision on what items were needed and how to provide them. By this way, 

each group had their own responsibility for the production. The groups were frequently 
remembered that they should make all the decisions in English since they had a purpose 
and an authentic context. The last stage of the rehearsal was “on-stage rehearsal”. The 
last week was used for putting together the acts and rehearsing the whole play on stage 
with the set, costumes and lighting. The students all memorized their lines. The 
instructor and the researcher took notes throughout the entire play to discuss them with 
the students at the end for a better performance. Then the last corrections and recalls 
were made before performing the play in front of an audience. 

Phase IV: Performance of the Play and Reflection: All the preparations and efforts of 
students were ready for the actual performance of the play in front of an audience 
including the rector and the dean of Faculty of Education. The majority of the audience 
were the students and instructors in the ELT Department. There were students from the 
other departments as well.  

3. Results  

Research Question 1: Do the second-year ELT students at Mustafa Kemal University have 
foreign language speaking anxiety? 

Findings from FLCAS 

In order to find out the general speaking anxiety level of the second-year ELT 
students and determine the ones with higher speaking anxiety level, a scale 
consisting of 13 items which were found to be directly related with the foreign 
language speaking anxiety were selected from FLCAS and administered to 39 
students. These items. FLCAS is a 5 point Likert-scale in which 5 point stands for 
“strongly agree”, 4 for “agree”, 3 for “undecided”, 2 for “disagree” and 1 for “strongly 

disagree”. Yet, the points were reversed when calculating the scores of the items 6, 7, 
and 11. Therefore, when the points increase, this means that the level of speaking 
anxiety increases. In addition to these scores, the mean values of each item were 
calculated to determine the extent to which speaking anxiety was experienced. The 
computed results are shown in the table below. As is clear, the highest mean score is 
3.51 and the lowest one is 1.94, which means that there are both high and low 
anxious students in the class. 
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Table 1. Mean Values of the 13 items from FLCAS 

Item 
Mean 

Score* 

Std. 

Deviation 

IneverfeelquitesureofmyselfwhenIamspeakinginmy foreign languageclass. 3.17 1.27 

I tremble when I know that I’m going to be called on inlanguage class. 3.00 1.05 

IstarttopanicwhenIhavetospeakwithoutpreparationin languageclass. 3.51 1.12 

In language class, I can get so nervous I forget things Iknow. 2.87 1.34 

It embarrasses me to volunteer answers in my languageclass. 2.69 1.15 

I would not be nervous speaking the foreign language withnative speakers. 
1.94 .97 

I feel confident when I speak in foreign language class. 2.89 .85 

I can feel my heart pounding when I’m going to be calledon in my language class. 3.28 .97 

I feel very self-conscious about speaking the foreign 
language in front of other students. 

2.92 1.13 

I get nervous and confused when I am speaking in my 
language class. 

3.17 1.04 

I would probably feel comfortable around native speakers 
of the foreign language. 

2.51 1.23 

I am afraid that the other students will laugh at me when Ispeak the foreign 
language. 

3.48 1.07 

I get nervous when the language teacher asks questionswhich I haven’t prepared in 

advance. 
2.15 1.08 

N= 39 *All the mean scores are out of 5.00 

Anxiety scores of the subjects were also computed and total scores of each subject 
were calculated. In the original FLCAS the highest score is 65 and the lowest one is 
13. In addition, in this sample, as shown in Table 2 below, the highest score was 
found to be 54 and the lowest to be 21. 

Table 2. FLCAS Scores of the Students 
Students FLCASScores Students FLCASScores 

1 49 21 37 

2 39 22 25 

3 54 23 47 

4 54 24 44 

5 39 25 35 

6 41 26 40 

7 22 27 27 

8 22 28 44 

9 54 29 52 

10 29 30 35 

11 44 31 35 

12 38 32 30 

13 26 33 45 

14 28 34 46 

15 40 35 41 

16 33 36 22 

17 51 37 32 

18 42 38 21 

19 31 39 31 

20 43   

Interview Findings 

The interview analysis showed that among 15 participants with different anxiety 
levels, the majority of them (n=10) reported that they felt foreign language speaking 
anxiety in class. On the other hand, some participants (n=3) expressed that they 
sometimes felt anxious, whereas one participant did not report feeling anxious while 
speaking English in class. One participant expressed that she felt speaking anxiety in 
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some particular situations. The following table clearly illustrates the frequency of 
participants’ answers to this question. 

Table 3. Results of Interview on Participants’ Feelings of Speaking Anxiety 
Feelings of Speaking Anxiety Frequency Participant 

Yes 10 ST5,ST10, ST2, ST14, ST13, ST7, ST12, ST6, ST8, ST15 

Sometimes 3 ST3, ST1, ST4 

Rarely 1 ST9 

Changable 1 ST11, 

As presented in the table, the majority of the participants (ST5, ST10, ST2, ST14, 
ST13, ST7, ST12, ST4, ST6, ST8, and ST15) reported that they were aware of their 
speaking anxiety whereas five of them stated that they sometimes or rarely felt 

foreign language speaking anxiety. This result may be attributable to the fact that 15 
students were selected for the study based on the FLCAS scores and the responses 

such as “sometimes” and “rarely” most probably belong to the participants who have 
lower scores than the participants at the top of the list. Following excerpts are given 
as examples for the participants’ responses: 

“I sometimes feel speaking anxiety”. (ST3, Sometimes)  

“Yes, I feel speaking anxiety”. (ST2, Yes) 

“No, I do not feel anxiety, I am generally comfortable”. (ST9, Rarely) 

This participant reported that she generally felt comfortable, but then since she 
responded to feel generally comfortable; that is not always, she was asked whether 
there was any time that she felt anxiety and she stated that: 

“In the important presentations, I certainly feel a bit anxious”. (ST9, Rarely)  

In this aspect, the findings of this study with regard to the speaking anxiety level of 
the students conform to the findings of other studies (e.g. Woodrow, 2006; 
Karimkhanlui, 2006; Dereshiwsky, 2001). For example, Dereshiwsky (2001) 
investigated the perceived levels of anxiety experienced by students in a regular 
university setting and concluded that beginner classes experience some levels of 
anxiety and this level does not decrease in the following semester. Similarly, in her 
study which is conducted with the university students to shed light on speaking 
anxiety, Woodroow (2006) found that second language speaking anxiety is a 
significant predictor of oral achievement and that forty (85%) of the participants 
experienced second language speaking anxiety to some extent. 

Research Question 2: Is there a statistically significant difference between the students’ 
speaking anxiety level before and after the theater application? 

Findings from FLCAS 

The FLCAS was administered to the participants both as a pre- and post- test to 
determine the changes in their speaking anxiety level after the theater application. A 
paired sample t-test was run on the data from FLCAS.  The differences in the level 

and the direction of these differences are illustrated with two tables for each item.  

Table 4. Paired Samples Statistics of FLCAS 
  Mean N Std. Deviation Std. Error Mean 

Pair 1 Total post 34,600 15 5, 99762 1,54858 

 Total pre 47,1333 15 4,62704 1,19470 

*N= number, *Std Deviation=Standard Deviation, *Std Error, Mean=Standard Error Mean 
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Table 5. Paired Samples T-Test 
  Paired 

Differences 
Mean 

Std. 
Deviation 

Std. 

Error 
Mean 

95% Confidence 

Interval of the 
Difference 

 t df 

Sig. 

(2- 
tailed) 

     Lower Upper    

Pair 
1 

Total post 
Total pre 

 
-12, 5333 

 
6,16287 

 
1,59125 

 
-15,9462 

 
-9,1205 

 
-7,876 

 
14 

 
,000 

Df= degrees of freedom t= t-test Sig. = significant level 

As is clear in the tables above, a comparison between the tests indicated a significant 
difference in students’ anxiety levels. As presented, while the students’ anxiety level 
was 47.13 before the application, this decreased to 34. 6 after the nine weeks’ theater 

application process. The mean difference was found to be -12.53 and p.=,000 (p< 
0,05) which help us to infer that the theater application created an anxiety- reducing 
effect upon the students. 

Research Question 3: Is the level of students’ speaking anxiety affected positively or 
negatively by the theater application? If positively, in what ways? 

Interview Findings 

In order to find out whether the participants had any change in their speaking 
anxiety level after the theater application and if their anxiety level decreased, and in 
what ways the theater application had an effect upon creating this change, the 
participants were asked five questions (see Appendix 1) related to the experiences of 
speaking anxiety during and after the application. Another aim was to corroborate 
the findings gained through the pre and post administration of FLCAS. Four sets of 
themes emerged from the analysis process. These are: 

1. comments related to the decrease in speaking anxiety level after the theater 
application; 

2. comments related to the ways the theater application affects the speaking 

anxiety level; 

3. comments related to experience speaking anxiety during the rehearsals of 
theater application; 

4. comments related to change in feelings while speaking English after the 
theater application; 

These comments helped the researcher categorize the data and create subcategories 
from the general themes which provided answers to the related research questions in 
the study. 

The participants were asked whether the theater application helped them lower their 
speaking anxiety level or not. The results of the analysis indicated that there were 
four participants who thought that the application did not make much change in 
their anxiety level. Yet, the majority of participants agreed that the theater 
application made a positive impact upon their speaking anxiety level. The following 
table illustrates the participants’ responses regarding the change in their speaking 

anxiety level after the theater application. 

Table 6. Interview Results Regarding Decrease in Speaking Anxiety 
Decrease in Speaking Anxiety Level Frequency Participant 

Not so much 4 ST2, ST6, ST7, ST13 

Yes, certainly 11 
ST1, ST3, ST4, ST5, ST8, ST9, 

ST10, ST11, ST12, ST14, ST15 
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The participants who reported that their speaking anxiety level was not lowered with 
the application were also asked about the reasons why they felt in this manner and 
why the theater application did not make much change in their anxiety level so as to 
understand the reason lying behind it. The participants reported various reasons 
ranging from the differences between the atmosphere of the classroom and the 
rehearsals, and to the length of their roles in the play. The following statements are 
the quotations from the participants’ excerpts. 

“I don’t think that the theater application has much effect on my speaking anxiety 
because the atmosphere of the theater stage and rehearsals is very different from the 
classroom atmosphere when you are making presentation. Here, in the classroom, 
everyone is looking at you while you are presenting something or speaking and this 

increases the excitement, but on the stage you are more comfortable because you do 
not catch an eye with the audience much and this makes you comfortable”. (ST2, not 
much) 

In the interview, the participants who reported that the theater application created a 
striking effect upon lowering their speaking anxiety level were also asked in which 
aspects the application helped them decrease their anxiety level and how they noticed 
that. The analysis revealed three categories under this theme. These are: “decreased 
self-consciousness”, “increased self-confidence”, and “increased courage for speaking 
in public”. Following is a table that indicates the categories and the participants who 
mentioned them. 

Table7. Interview Results Regarding the Effects of Theater Application on 
Speaking Anxiety 

The Ways Theater Application Affects 

Speaking Anxiety 
Frequency Participant 

Decreased self-consciousness 2 ST10, ST14 

Increased self-confidence 5 ST9, ST11, ST5, ST3,ST12 

Increased courage for speaking in public 4 ST8, ST10, ST4, ST1 

As presented in the table, the first category is decreased self-consciousness. During 
the interview, some of the participants mentioned the effects of theater application on 
decreasing their self-consciousness while speaking English in class. Throughout the 
application, they had to act their roles in front of the other students in their class 
and from another class which, in turn, automatically made them more comfortable in 
their later effort to speak English in class. In addition, they got the chance of noticing 
that the other students even if their proficiency is better, may sometimes make 
mistakes while speaking. This aspect of application motivated them to speak English 
more comfortably without feeling any self-consciousness. One of the participants 
expresses her feelings as follows: 

“Since we frequently speak in the same environment with our friends in the 
rehearsals, I started to feel less self-conscious while speaking in class after the 

application…. I also noticed that there were also some anxious students in the same 
situation with me, and nobody laughed at each other”. (ST10, self- consciousness) 

Another category emerged as increased self-confidence. The majority of the 
participants agreed that after the application they got a sense of success and self-
confidence in their ability to speak. That is, the students’ gaining self-confidence in 
themselves helps to reduce anxieties related to speaking since most of the 
participants feel speaking anxiety because of a lack of self-confidence. The following 
excerpt taken from the participants’ interview transcripts would be beneficial in 
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understanding how the increased self-confidence affected their speaking anxiety. 

“After the application, I felt that my self-confidence increased mostly because we 
worked in a group cooperatively… and this contributed to decrease my speaking 
anxiety”. (ST9, self-confidence) 

In addition to gaining self-confidence and feelings of decreased self- consciousness, 
the participants also reported that they started to have increased courage for 
speaking in public after the theater rehearsals which provided them with an 

authentic context to practice English. These frequent rehearsals conducted in 
English were mentioned by the four participants to lower their speaking anxiety since 
they got accustomed to speaking English in front of their classmates and finally in 

front of a large audience. One participant reflects her feelings in this way: 

“The theater application had an effect on reducing my speaking anxiety since it 
enabled us to be in public acting our roles and frequently speaking and I have 
learned how to stand in front of people with a less excitement than the average”. 
(ST8, increased courage for speaking in public) 

Findings from the Diaries 

In the diaries, they were asked whether each day’s rehearsal had any influence upon 
their speaking anxiety or not and how they noticed this difference, if there was any. 
The data from the diaries were analyzed with the same technique used in the 
interview analysis; that is the content analysis technique. The themes were coded to 
define categories. As in the interview, the same participants in their diaries reported 
that the theater application did not have much effect upon their speaking anxiety. 
Those who reported that theater application had positive effects mentioned some 
anxiety-reducing effects of the application. Most of the participants, as shown in the 
table below, particularly focused on the gain of “self-confidence in speaking English” 
after the theater application. The other gains emerged as “decreased self- 
consciousness while speaking”, “increased courage for speaking in public”, “frequent 
use of gestures and mimics in class”, “feeling more comfortable while speaking 
English” and “developing sense of success” which make crucial contributions for 
motivating them to speak. Table 8 illustrates the anxiety-reducing aspects of the 
application. The diary findings were found to support the findings of the interview. 
Briefly, what was reported by the participants in the interviews was also reflected in 
their diaries. 

Table 8. Diary Findings Regarding the Effects of Theater Application on Speaking 

Anxiety 
Categories Frequency Participant 

Self-confidence in speaking 9 ST10, ST9, ST5, ST3, ST1, ST4, ST8, ST15, ST11 

Frequent use of jest, mimicry in class 2 ST5, ST12 

Decreased self-consciousness for speaking 2 ST5, ST9, 

Increased courage for speaking in public 5 ST2, ST4, ST12, ST15, ST10 

Feeling more comfortable while speaking 2 ST2, ST8 

Developing sense of accomplishment 2 ST2, ST8, 

As presented in the table, the most frequently expressed impact of theater application 
was developing self-confidence in speaking. The following excerpts can be given as 
examples: 

“My self-confidence in speaking increased and I started to feel more comfortable while 
speaking in front of others and I was not afraid of making mistakes while speaking 
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English anymore. I started to overcome this negative feeling with the application”. 
(ST8, self confidence) 

“When we noticed that we could achieve something difficult, this increased our self-
confidence in speaking”. (ST11, self-confidence) 

The participants also reported that they did not feel self-conscious anymore while 
speaking in class. For example, 

“Before the application I was self-conscious while speaking English in front of my 

classmates and the instructors. But I noticed during the rehearsals that it was a 
necessary step for learning the correct and I started to overcome this feeling”. (ST5, 

decreased self-consciousness) 

4.Discussion 

Overall, it can be supported that theater production generated positive feelings in 
students towards speaking English in class by easing them into a relaxing 
atmosphere in which they got the chance of speaking without being graded. 
Throughout the rehearsals, the students got accustomed to speaking in front of their 
classmates, and noticed that the other students might sometimes make mistakes 
although they have a higher proficiency level. This aspect helped students discard 
their negative feelings towards speaking English in front of others. Moreover, the 
analysis of the interview and the diary entries indicated that the instructors’ 
encouraging attitudes towards the students’ performance helped students gain a 
sense of accomplishment and self-confidence in completing tasks successfully. All 
these positive feelings automatically helped them lower their speaking anxiety and 
overcome some negative beliefs related to speaking English in public.In the literature 
on foreign language anxiety, it is generally agreed that students’ lack of self-
confidence and courage to speak in front of others, and feeling of nervousness and 
self-consciousness while speaking are found to be the most frequently occurring 
anxiety factors. 

The findings of the present study indicate a meaningful similarity with the studies 
conducted upon a play production in which the authors maintain that the theater 
activities in foreign language classes create many social and psychological benefits 
such as providing students with an atmosphere to gain self-confidence, to take more 
risks, and feel a sense of accomplishment (e.g. Athiemoolam, 2004; El-Nady, 2000; 
Yassa, 1999; Haggstrom, 1992). 

The positive effects of theater application found in this study in terms of reducing 

students’ speaking anxiety level also support the emphasis of Ronke (2005: 155) 
upon the anxiety-reducing effect of theater activities. She directly emphasizes this 
aspect of the application, and states that “drama exercises and theater are in many 
ways ideal for social learning in a FL class” since “they help to reduce the affective 
filter, in other words, lower or eliminate anxiety and inhibition which have a 
particularly detrimental impact on foreign language learning”. Similar effects 

especially on self-confidence of the students are also found in the full-scale theater 
production study of Ryan-Scheutz and Colangelo (2004: 382) who conclude that “full-
scale theater production of an authentic text could be a beneficial way of bringing 
together language and literature within the foreign language curriculum”. They 
further add that “the experience of collaborating with others to accomplish an 
initially daunting task would foster students’ self- confidence as well as their general 
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enthusiasm for the language and culture”. Similarly, the anxiety-reducing effect of 
drama and theater activities is also supported by Dodson (2000). The author suggests 
using these activities to encourage students to overcome their fears and 
apprehension related to speaking by performing in an environment in which they feel 
comfortable and motivated.   

5. Conclusion 

Overall, it can be supported that theater production generated positive feelings in 

students towards speaking English in class by easing them into a relaxing 
atmosphere in which they got the chance of speaking without being graded. 
Throughout the rehearsals, the students got accustomed to speaking in front of their 

classmates, and noticed that the other students might sometimes make mistakes 
although they have a higher proficiency level. This aspect helped students discard 
their negative feelings towards speaking English in front of others. Moreover, the 
analysis of the interview and the diary entries indicated that the instructors’ 
encouraging attitudes towards the students’ performance helped students gain a 
sense of accomplishment and self-confidence in completing tasks successfully. All 
these positive feelings automatically helped them lower their speaking anxiety and 
overcome some negative beliefs related to speaking English in public.In the literature 
on foreign language anxiety, it is generally agreed that students’ lack of self-
confidence and courage to speak in front of others, and feeling of nervousness and 
self-consciousness while speaking are found to be the most frequently occurring 
anxiety factors. 

The findings of the present study indicate a meaningful similarity with the studies 
conducted upon a play production in which the authors maintain that the theater 
activities in foreign language classes create many social and psychological benefits 
such as providing students with an atmosphere to gain self-confidence, to take more 
risks, and feel a sense of accomplishment (e.g. Athiemoolam, 2004; El-Nady, 2000; 
Yassa, 1999; Haggstrom, 1992). 

The positive effects of theater application found in this study in terms of reducing 
students’ speaking anxiety level also support the emphasis of Ronke (2005: 155) 
upon the anxiety-reducing effect of theater activities. She directly emphasizes this 
aspect of the application, and states that “drama exercises and theater are in many 
ways ideal for social learning in a FL class” since “they help to reduce the affective 
filter, in other words, lower or eliminate anxiety and inhibition which have a 

particularly detrimental impact on foreign language learning”. Similar effects 
especially on self-confidence of the students are also found in the full-scale theater 
production study of Ryan-Scheutz and Colangelo (2004: 382) who conclude that “full-
scale theater production of an authentic text could be a beneficial way of bringing 
together language and literature within the foreign language curriculum”. They 
further add that “the experience of collaborating with others to accomplish an 
initially daunting task would foster students’ self- confidence as well as their general 
enthusiasm for the language and culture”. Similarly, the anxiety-reducing effect of 

drama and theater activities is also supported by Dodson (2000). The author suggests 
using these activities to encourage students to overcome their fears and 
apprehension related to speaking by performing in an environment in which they feel 
comfortable and motivated.  
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Appendix 1: Interview Questions 
1. Do you generally feel anxiety when you are speaking in English in class? 
2. (if yes to the previous question) What is the most important reason of your 

speaking anxiety? 
3. Does the theatre production you have participated have any effect on your 

speaking anxiety? If yes, in what ways? 
4. Did you feel anxious during the theater production rehearsals? 
4. a. If yes, why? 
4. b. If no, why not? 
5. Is there any difference between the way you feel when you are speaking in class 

in the past and the feelings after you were involved in theater production? 
 If yes, what kind of difference? 
 

If no, why not? 


